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t d
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b
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 p
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M
eth

od
olog

y
A

ctive Learning
 

A
ctive learning

 is an um
b

rella term
 for the use of m

ethod
olog

ies and
 strateg

ies that actively involve 
stud

ents in the learning
 p

rocess. A
ctive Learning

 p
laces the resp

onsib
ility for learning

 on the learner.

C
ollab

orative Learning
C

ollab
orative learning

 is a situation in w
hich tw

o or m
ore p

eop
le learn or attem

p
t to learn som

ething
 

tog
ether. It is rooted

 in V
yg

otsky’s view
s that there exists an inherent social nature to learning. C

ollab
orative 

learning
 can take p

lace w
hen stud

ents w
ork tog

ether in p
airs or sm

all g
roup

s or w
hen stud

ents w
ork 

collab
oratively w

ith the teacher to solve p
rob

lem
s.

C
oop

erative learning
 

In coop
erative learning, stud

ents w
ork w

ith their p
eers to accom

p
lish a shared

 or com
m

on g
oal. T

he g
oal is 

reached
 throug

h interd
ep

end
ence am

ong
 all g

roup
 m

em
b

ers rather than w
orking

 alone. E
ach m

em
b

er is 
resp

onsib
le for the outcom

e of the shared
 g

oal. “C
oop

erative learning
 d

oes not take p
lace in a vacuum

.N
ot 

all g
roup

s are coop
erative g

roup
s. Putting

 g
roup

s tog
ether in a room

 d
oes not m

ean coop
erative learning

 
is taking

 p
lace.”  (Johnson &

 Johnson, p. 26.)

C
om

p
rehension Strateg

ies
C

om
p

rehension strateg
ies can b

e d
efined

 as the “m
ental p

rocesses” that g
ood

 read
ers use

to und
erstand

 text. C
om

p
rehension strateg

ies need
 to b

e exp
licitly taug

ht. 

D
ialog

ic Teaching
 

“D
ialog

ic Teaching
” m

eans using
 talk m

ost effectively for carrying
 out teaching

 and
 learning. D

ialog
ic 

teaching
 involves ong

oing
 talk b

etw
een teacher and

 stud
ents, not just teacher-p

resentation. T
hroug

h 
d

ialog
ue, teachers can elicit stud

ents’ everyd
ay, ‘com

m
on sense’ p

ersp
ectives, eng

ag
e w

ith their 
d

evelop
ing

 id
eas and

 help
 them

 overcom
e m

isund
erstand

ing
s. 

W
hen stud

ents are g
iven op

p
ortunities to contrib

ute to classroom
 d

ialog
ue in extend

ed
 and

 varied
 w

ays, 
they can exp

lore the lim
its of their ow

n und
erstand

ing. A
t the sam

e tim
e they p

ractice new
 w

ays of using
 

lang
uag

e as a tool for constructing
 know

led
g

e.
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d
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p
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 d
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d
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ra
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 c
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nd
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nd
 d
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Term
s

Blog
A

 b
log

 is a d
iscussion or inform

ational site p
ub

lished
 on the w

orld
 w

id
e w

eb
, consisting

 of 
d

iscrete entries. T
hey can b

e the w
ork of a sing

le ind
ivid

ual or a sm
all g

roup. T
he reg

ister can 
vary b

ut the aud
ience is alw

ays a p
ub

lic one. Blog
s can p

rovid
e com

m
entary on p

articular 
sub

jects or function as online p
ersonal d

iaries and
 they can also b

e interactive in that read
ers can 

b
e invited

 to com
m

ent. 

D
ifferentiation

D
ifferentiation is the varying

 of content, activities, m
ethod

olog
y and

 resources w
hen taking

 into 
account the rang

e of interests, need
s and

 exp
erience of the stud

ents. 

D
ig

ital Literacy
D

ig
ital Literacy includ

es the cap
acity to read

, und
erstand

 and
 critically ap

p
reciate inform

ation 
m

ed
iated

 d
ig

itally. 

D
ig

ital Text
A

 d
ig

ital text or eText is an electronic version of a w
ritten text. D

ig
ital Text can b

e found
 on the 

internet, on your com
p

uter or on a variety of hand
held

 electronic d
evices.

M
etacog

nition
M

etacog
nition can b

e d
efined

 “know
ing

 ab
out know

ing
”.  It includ

es know
led

g
e ab

out w
hen and

 
how

 to use p
articular strateg

ies for learning
 or for p

rob
lem

 solving. 

M
ulti-m

od
al

A
 m

ulti-m
od

al text com
b

ines tw
o or m

ore of the follow
ing

: ling
uistics, visuals, aud

io, g
estures and

 
sp

atial asp
ects. E

xam
p

les of m
ulti-m

od
al texts includ

e a p
icture b

ook, a w
eb

p
ag

e or a live d
ance 

p
erform

ance. T
hey can d

elivered
 via d

ifferent m
ed

ia, includ
ing

 live p
erform

ance, p
ap

er or d
ig

ital. 
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Te
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an

d
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es
ts

St
an

d
ar

d
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 m
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t c
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e 
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ST
en

St
an

d
ar

d
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ed
 T
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t s
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s 
ra

ng
e 

fr
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 1
-1

0,
 r

es
ul

tin
g

 in
 w

ha
t i

s 
re

fe
rr

ed
 to

 a
s 

‘S
ta

nd
ar

d
is

ed
 T

en
’, 

or
 

ST
en

 s
co

re
. 8

-1
0 

is
 w

el
l a

b
ov

e 
av

er
ag

e 
w

hi
le

 1
-3

 is
 w

el
l b

el
ow

 a
ve

ra
g

e.
 P

le
as

e 
re

fe
r 

to
 th

e 
N

C
C

A
 

w
eb

si
te

 fo
r 

m
or

e 
in

fo
rm

at
io

n.
 

Pe
rc

en
ti

le
U

nl
ik

e 
a 

p
er

ce
nt

ag
e,

 w
he

re
 a

 s
tu

d
en

t i
s 

g
iv

en
 a

 p
er

ce
nt

 n
um

b
er

 th
at

 is
 r

el
at

ed
 o

nl
y 

to
 h

is
/ h

er
 

p
er

fo
rm

an
ce

 in
 a

 te
st

, a
 p

er
ce

nt
ile

 is
 a

 n
um

b
er

 b
et

w
ee

n 
1 

an
d

 1
00

 th
at

 r
el

at
es

 th
e 

st
ud

en
t’s

 
p

er
fo

rm
an

ce
 to

 th
os

e 
of

 o
th

er
 s

tu
d

en
ts

 w
ho

 h
av

e 
ta

ke
n 

th
e 

te
st

. I
n 

a 
se

t o
f n

um
b

er
s,

 th
e 

p
er

ce
nt

ile
 

fo
r 

a 
g

iv
en

 v
al

ue
 in

d
ic

at
es

 th
e 

p
er

ce
nt

ag
e 

of
 n

um
b

er
s 

th
at

 a
re

 le
ss

 th
an

 o
r 

eq
ua

l t
o 

th
at

 v
al

ue
. 

Fo
r 

ex
am

p
le

, i
f a

 s
tu

d
en

t s
co

re
s 

85
%

 in
 a

 te
st

 a
nd

 is
 in

 th
e 

90
th
 p

er
ce

nt
ile

, t
hi

s 
m

ea
ns

 th
at

 9
0%

 o
f 

st
ud

en
ts

 h
ad

 s
co

re
s 

th
at

 w
er

e 
le

ss
 th

an
 o

r 
eq

ua
l t

o 
85

%

R
ea

d
in

g
 A

g
e

T
he

 R
ea

d
in

g
 A

g
e 

re
fe

rs
 to

 th
e 

ch
ro

no
lo

g
ic

al
 a

g
e 

at
 w

hi
ch

 a
 s

tu
d

en
t i

s 
re

ad
in

g.
 H

ow
ev

er
, r

ea
d

in
g

 
ag

es
 s

ho
ul

d
 n

ot
 b

e 
us

ed
 to

 d
es

cr
ib

e 
at

ta
in

m
en

t o
r 

m
on

ito
r 

p
ro

g
re

ss
. I

t i
s 

th
e 

m
os

t a
m

b
ig

uo
us

 a
nd

 
m

is
le

ad
in

g
 m

et
ho

d
 o

f i
nt

er
p

re
tin

g
 te

st
 p

er
fo

rm
an

ce
. 

In
fo

rm
al

 T
es

ti
ng

In
fo

rm
al
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The Teaching Council offers access to EBSCO 
Education Source

From September 2013 to September 2014, all registered teachers have free access to 
the EBSCO Education Source package on a pilot basis. EBSCO is a collection of over 
1,700 journals, a selection of eBooks, and additional research resources in the field of 
education.

This project is a response from the Teaching Council to a call from teachers for easier 
access to research and critical engagement with research.

How to Access Academic Journals through the Teaching Council Website

Step One

Log onto www.teachingcouncil.ie 

Click on Registered Teacher Login.

Step Two

Enter your Teaching Council number and password. 

Step Three

Click on Access to Educational Journals.
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Step Four

Click on Education Source and then click 
Continue.

Step Five

Enter an author, title or key words.

Click on Search.

Step Six

Enjoy what’s on offer!  

Most of the documents come in PDF 
formats and can be easily downloaded. 
If you need further help you can go to 
http://support.ebsco.com They also have 
a video tutorial to help you to navigate 
the site.
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Metacognition

Metacognition means being aware of how you think. In the classroom, it means being 
aware of how you learn. Developing metacognitive awareness is an important part 
of helping learners become more effective and, importantly, more autonomous. If 
learners are conscious of how they learn then they can identify the most effective 
ways of doing so. Metacognition is often broken into metacognitive knowledge and 
metacognitive regulation. 

Metacognitive Knowledge—Reflecting on What We Know

Students have thoughts, notions, and intuitions about their own knowledge and 
thinking. Flavell (1979) describes three kinds of metacognitive knowledge:

•	 Awareness of knowledge—understanding what one knows, what one does 
not know, and what one wants to know. (“I know that I understand that plants 
need sunlight but I do not know why.”) This category may also include an 
awareness of others’ knowledge. (“I know that Sarah understands long 
division, so I’ll ask her to explain this problem to me.”)

•	 Awareness of thinking—understanding cognitive tasks and the nature of 
what is required to complete them. (“I know that reading this newspaper 
article will be easier for me than reading my textbook.”)

•	 Awareness of thinking strategies—understanding approaches to directing 
learning. (“I am having difficulty reading this article. I should summarize 
what I just read before going on.”)

Metacognitive Regulation—Directing Our Learning

When a student has information about her thinking (metacognitive knowledge), 
she is able to use this information to direct or regulate her learning. This kind of 
metacognition is also referred to as “executive control.” Just as a business executive 
manages and oversees activities in a company, executive control can be thought of 
as managing and overseeing one’s own thinking. Metacognitive regulation involves 
the ability to think strategically and to problem-solve, plan, set goals, organize ideas, 
and evaluate what is known and not known. It also involves the ability to teach to 
others and make the thinking process visible.

Ann Brown and her colleagues (1983) describe three ways we direct our own 
learning:

•	 Planning approaches to tasks—identifying the problem, choosing strategies, 
organizing our thoughts, and predicting outcomes;

•	 Monitoring activities during learning—testing, revising, and evaluating the 
effectiveness of our strategies;

•	 Checking outcomes—evaluating the outcomes against specific criteria of 
efficiency and effectiveness
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What is the difference between cognitive strategies and  
metacognitive strategies?

Cognitive strategies are mental processes involved in achieving something. For 
example, making a cake.

Metacognitive strategies are the mental processes that help us think about and 
check how we are going in completing the task. For example, ‘Is there something 
that I have left out?’

Cognitive and metacognitive strategies may overlap depending on the purpose/
goal. For example, as the cognitive strategies involved in making a cake proceed 
(following the steps in order), the metacognitive strategies assess and monitor the 
progress (to check that a step has not been missed).

How does this relate to comprehension?

Cognitive strategies assist in understanding what is being read. For example, 
predicting. Metacognition is particularly relevant to comprehension. Metacognitive 
strategies allow individuals to monitor and assess their ongoing performance in 
understanding what is being read. For example, as a text is being read, the reader 
might think: I don’t understand this. I might need to re-read this part.
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Useful Websites

www.adlit.org

www.juniorcycle.ie

www.ncca.ie

www.nbss.ie

www.readwritethink.org

www.readingrockets.org

www.jcspliteracy.ie
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